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May I come to Understand,
that blessings are everywhere,
that challenges are often gifts in disguise.
May I come to Trust
that most things can get better, with time,
that my instincts & gut feelings have value,
that a positive attitude makes things go smoother.
May I come to See
that I have many skills & talents I can use,
that I am a positive influence on many people,
that there are those around me who wish me well.
May I come to Value
that today is a blessing to be enjoyed,
that each person is unique & important,
that each moment of my life has meaning and
that my attitude will effect outcomes.

Financial year 1 July 2019- 30 June 2020 arrivals breakdown
Some demography is helpful
The journey is important. Families may have been living for years in refugee camps
or as illegal immigrants in countries of asylum
This impacts their health history, languages spoken, trauma history
We accept the following categories as part of refugee quota
70% Protection cases
10% women at risk
10% disabled/medical category
10% Family reunion

Definition of Trauma
Psychological trauma is often defined as the "aftermath of overwhelming force"–
either that of nature or that of other humans. Stressful/disturbing experience(s)
that overwhelm the individual’s sense of control, connection, and meaning; leaving
them feeling unsafe, helpless, emotionally overwhelmed and unable to cope.
Psychological trauma is different from PTSD.
PTSD is the sequela of exposure to traumatic events; and is defined by very specific
experiences of physiological and psychological symptoms.
Not everyone who has experienced traumatic events develops PTSD

To understand the impact that trauma has on schooling, it is first important to
understand common responses one may have to traumatic experiences. A lack of
clear negative responses does not always mean there has not been a negative
impact on the student’s mental health. The effects of trauma are often delayed and
can manifest a number of years later. Each student’s experience and reaction to that
experience is different. The following list describes some of the ways children and
young people may respond to their trauma:
Repeatedly thinking about experiences of violence
Feeling afraid
Feeling sad
Physical symptoms including lack of energy, lack of appetite, heart palpitations,
headaches and stomach aches
Difficulty in sleeping
Lack of concentration and interest
Getting angry easily
Restlessness
Not trusting others
Lack of self confidence
These are all reactions to trauma that will affect the student’s schooling life in a
negative way as it is clear that according to Maslow’s hierarchy of needs theory, some
of the student’s basic needs are not being met. This is a big issue as a student is
unable to learn if their basic needs are not attended to.

Be mindful about what the child’s experience of school in their previous countries has
been like
The child may have had an interrupted exposure to school or they could have had
multiple learning settings so there could be gaps in learning
Quote - “I like school here because the teacher doesn’t hit me”
They may be fearful and distrusting of teachers and authority – do not take this
personally

Acculturation rates
Different acculturation rates, gender roles, parental discipline, relationships with
grandparents can lead to conflict
Acculturation refers to the degree to which a person approaches or avoids
interaction with the host culture and the degree to which an individual maintains
or relinquishes their own cultural values.
The major source of intergenerational conflict is different acculturation rates:
Migrant children and adolescents who learn English and New Zealand culture
before their parents and grandparents acculturate faster. Children are likely to
follow the norms of behaviours of their peers which may be upsetting to parents
and grandparents.
Intergenerational conflict and gender role expectations: Parents may have gender
role expectations for their children that are incompatible with the behaviours the
children need in order to function effectively in New Zealand society. For example,
parents may expect girls to be quiet, obedient and subservient, whereas
assertiveness, initiative, independence and competitiveness are needed in order to
achieve in school.
There may be different methods of maintaining discipline in different cultures, and
some of these may be in conflict with New Zealand societal and legal norms.
Relationships with grandparents: Conflicts are likely to arise between grandparents
and grandchildren, and also between grandparents and parents, because
grandparents may disapprove of the parent’s new child rearing practices.

Assues include:
Acculturation Children are often given adult responsibilities and placed in the role
of interpreter/translator in relation to dealing with schools, health care and social
support services etc. This role reversal may lead to a lack of respect by children for
their parents and grandparents, and a sense of disempowerment for the parents.
Parents may be so overwhelmed by the stressors of the refugee resettlement that
they are unable to provide emotional support to their children and may turn to
their children for emotional support themselves.
Intergenerational conflict and gender role expectations
When faced with these contradictions, girls may rebel at home. Parents may place
more restrictions on the behaviours of daughters than sons, leading to resentment
by girls, particularly in comparing themselves to their peers.
Maintaining parental discipline
Intergenerational role reversals may result in a loss of parental authority over
children. Some parents believe that corporal punishment is a normal way to
discipline their children and their right to do so. Practitioners will need to find ways
to support parents to understand this shift in parenting practice in New Zealand.
Children soon learn that some kinds of discipline eg corporal punishment are
considered child abuse in New Zealand and some use this knowledge to threaten
to report their parents to the police. Parents should be encouraged to attend
parenting programmes, for example Triple P Parenting Programmes to learn new
parenting practices.
Relationships with grandparents
For example, conflicts about what language should be used in the home are
common. Grandparent’s lack of English language ability makes them highly
dependent on younger family members, adding to the increased likelihood of
conflict. Collective societies place a high value on children treating parents and
grandparents with a high degree of respect and of taking care of them in their old
age.
Older family members are considered wise advisors. However, this status is lost,
since their life experience is seen as irrelevant to living in New Zealand, leading to a
lack of respect by younger people.

Cultural attitudes towards child rearing may differ when working with cultures
different from your own.
Think about your views on what is ‘normal’ for a moment.
How you will respond to differences in expectations in the ways you or family
members and friends may raise your own children ?
How does this impact on your practice for example in areas such as promoting
safer sex ?

Taking a history
Avoid a style of questioning that may be perceived as inquisitorial.
Background information
Country of birth
How did the learner arrive in NZ (quota, asylum seeker, family reunification)
Any significant health issues – sight or hearing impairment, other conditions which
may affect learning
Emotional adjustment - How is the student feeling about him/herself?
Is the student’s home situation putting him/her under any pressure?

Take care when engaging interpreters around confidentiality concerns. Sometimes an
interpreter from a different culture who speaks the same language may be preferred
Use phone interpreting
Family violence abuse
Acknowledge that different cultures have different methods of disciplining or
expressing anger (before explaining about NZ legal issues)
Re-frame questions:
In your culture, if someone is angry or disappointed in you is it usual for them to
hit/ hurt each other?
Is there anyone who you would prefer not to have around at home?
Is there anyone in your family who has made you feel bad/guilty?
Is there anyone who has hurt you?
Do you sometimes wish you did not have to go home?

Sexuality issues
Discuss these when parents are not present.
Ask if relationships before marriage are culturally/religiously acceptable.
Explore the acceptability of interethnic relationships.
Reframe sexual preference by “Not interested in the opposite sex but like to be
around friends of the same sex”
Suicide
Approach with questions such as: “Not having such an interesting life? Not feeling
like being around anymore? Wish you might not wake up? Lost interest in life?”
Use psycho-education with parents for understanding underlying causes of suicide
attempts or suicidal ideation
Religious and cultural issues
Some young people may have conflicted feelings about their religious/cultural
identity. Enquire about religious and cultural beliefs and the family and child’s
explanations of their problem. Find ways to incorporate these perspectives in the
treatment plan, or to negotiate these issues (if conflicted) with the family.
Be aware when working with Muslim young people of how misconceptions or
prejudices surrounding Islam can have a negative impact as they will be dealing
with identity issues.
Education levels, competency and achievement
For some refugee families, education may have been disrupted by war and flight,
and some children may not have had access to the same education or equivalent
standards of education as western children.
Be creative about how you provide written instructions, notes and prescriptions (eg
use diagrams, pictures, access translated materials, use interpreters to translate
important instructions such as medication instructions or directions).

Cultural differences in communication
There is much variation in the way different cultures express and communicate
distress.
Many express distress through somatic symptoms because they are more
noticeable, or because they are more acceptable, or because they are more easily
communicable.
Some cultures have specific idioms of distress.
Both the manifestations, as well as the meanings of emotions are culturally
determined, and the language constructs used to express these differs enormously
across cultures. Some cultures have no equivalent concepts or terminology for
those used in another. For example, there is no word in the Chinese language to
express what Westerners refer to as anxiety.
Somatic complaints such as changes in appetite, headaches, backaches, stomach
aches, insomnia, or fatigue, pain, lack of concentration, gastrointestinal problems,
irritability
Expressions such as ‘worry’, ‘aching heart’, ‘stress’, ‘tired’, ‘sinking heart’, ‘upset’
Because of the variance in presentation and expression CALD adolescents or
children may be less likely to be referred for psychological support

There is evidence that culturally adapted
trauma-informed interventions improve
engagement with students from refugee
backgrounds and outcomes for clients and
families. To provide an effective learning
environment for students, education
professionals need to understand the
refugee experience, resettlement and
acculturation and their impacts on
children, young people and their families.
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MOVING THROUGH THE WORLD
LET ME BE WILLING TO SEE THE BIG PICTURE IN
ALL THINGS,
ACT IN ACCORDANCE WITH MY BEST, MOST
ETHICAL SELF,
AND GRANT THE BENEFIT OF THE DOUBT TO ALL
THOSE I MEET!

